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“The limits of my language are the limits of my world.”    

Ludwig Wittgenstein 
 
Kerman Unified School District administrators and the Board of Trustees have always viewed 
cultural and linguistic diversity as a resource. Emphasis across the District is placed on the four 
principles outlined in the 2017 CA English Learner Roadmap which will continue to inform the 
District’s English learner instructional program. Effectively educating students who are in the process 
of learning English remains a priority. The Governing Board advises to “provide English learners with 
challenging curriculum and instruction that maximize the attainment of high levels of proficiency in 
English, advance multilingual capabilities, and facilitate student achievement in the district’s regular 
course of study.” The Kerman Unified English learner program serves as the pathway to fulfill 
this commitment, our obligation, to ensuring all students reach their full academic, linguistic, 
and social-emotional potential. Every aspect of the program is designed to promote the mission of 
the district:  
 

 
 

English learner students face the extra challenge of accessing grade level content standards while 
acquiring academic English. Every learner requires equitable opportunities to reach such potential. It  
is the responsibility of the entire school community to make this happen. Instructional leaders and all 
educators must be fully equipped to identify and build upon the assets of their diverse learners, 
implement strategies to overcome instructional barriers, enrich meaningful learning experiences 
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throughout all courses of study, and support the daily well being of their students. All efforts within 
the English learner program emphasize and rely upon data-driven inquiry 
cycles and ongoing professional growth opportunities to inform teaching 
and learning.   
 
Through high quality instruction, English learners in Kerman Unified will: 
 
●​ engage in daily comprehensive English Language Development and 

advance toward full proficiency in all domains of English (listening, 
speaking, reading, and writing) as rapidly as possible and equal to that 
of their English proficient peers.   

●​ have equal access to a challenging core curriculum through effective implementation of English 
learner “evidence-based” strategies and primary language support. 

●​ experience meaningful instruction and enrichment opportunities that lead to positive self-esteem 
and appreciation of their culture and language. 
 

 
PURPOSE of the MASTER PLAN for ENGLISH LEARNERS 
 
The purpose of the district’s Master Plan for English Learners (also referred to as the EL Master Plan) 
is to serve as a guide for all educational partners regarding the aligned set of practices and services 
that support English learner (EL) and multilingual (ML) students.  The EL Master Plan, as a working 
document, intends to build a shared understanding of the Kerman Unified English learner program 
as well as communicate and strengthen alignment with the district’s Local Control and 
Accountability Plan (LCAP) and current State guidelines and policies, particularly the California 
English Learner Roadmap  (2017).    

 
  Current analysis of English learner demographic and   
  performance data emphasize our continued areas of focus: 
 

​ Providing site administrators the necessary professional  
            learning opportunities to support EL program goals 

​ Strengthening Designated ELD in all targeted settings   
            and addressing newcomer and long term EL challenges       

​ Ensuring every teacher at every school site is fully  
            equipped to teach Integrated ELD  

​ Implementing more robust and routine monitoring  
            practices for EL and RFEP students 

​ Expanding system resources to improve access     
            and efficiency of EL and RFEP data collection 

​ Increasing outreach to students and families to promote   
            engagement 

​ Further aligning EL and MTSS Improvement Team efforts  
            to support systemic change in behavior and academics 
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ENGLISH LEARNER DATA and DISTRICT COMMITMENTS 
 
In Kerman Unified, efforts are continually in place to improve the English learner program.  We 
commit to meeting the needs of every learner.  For the EL Master Plan and Program to be impactful, 
we must analyze current data and identify clear goals at the district, site, and individual student level. 
The CA Dashboard measures EL progress in multiple areas and through multiple state indicators. 
.English learner goals are outlined and approved in the Local Control and Accountability Plan (LCAP) 
and reviewed annually. Demographic details, performance outcomes, and English learner typologies 
(student backgrounds, learner characteristics,  and current needs) provide the necessary analysis to 
help define and drive improvement steps. 
 

 
 
The English Learner Progress Indicator (ELPI) reports on the progress English learner (EL) students 
are making towards English language proficiency at their schools and local educational agencies 
(LEAs). The ELPI relies on the results of the Summative English Language Proficiency Assessments 
for California (ELPAC), including Summative Alternate ELPAC results, to determine EL student 
progress.  
 
According to the 2025 CA Dashboard English Learner Progress Indicator (ELPI) results, 456 English 
learners made progress, and 153 students with long term English learner (LTEL) status improved. We 
commit to continuous English learner improvement as demonstrated by the annual Summative 
ELPAC results.  
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For EL students taking the Summative ELPAC, progress is advancing at least one ELPI level. For EL 
students taking the Summative Alternate ELPAC, progress is advancing at least one level on the 
Summative Alternate ELPAC or a scale score change of at least plus ten.  

 
Students who do not advance on the ELPAC and demonstrate at-risk or long term English learner 
characteristics must be monitored closely.  
 
English Learner Key Characteristics 

At-Risk of Becoming 
Long Term English 
Learner  

●​ Enrolled in U.S. schools for four or five years 
●​ Has dcored at level 1 or 2 on English language proficiency 

assessment 
●​ Has scored at the “Standard Not Met” level in the fourth or 

fifth year CAASPP-ELA (grades 4-9) 

Long-Term English 
Learners (LTEL): 
DataQuest, CAASPP 
 and ELPAC 
 

●​ Enrolled in U.S. schools six or more years without reaching 
English proficiency (grades 6-12 on Census Day) 

●​ Remained at same ELPAC level for 2 or more consecutive 
prior years, or has regressed to a lower level 

●​ Has scored at the “Standard Not Met” level on the prior year 
CAASPP ELA (grades 6-9) 

●​ Often dominant in English oral fluency but behind in reading & 
writing; may have lost or not developed the primary language 

LTEL: CA Dashboard ●​ An EL who has not attained English proficiency for 7+ years 
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The percentage of English Learners who are At-Risk of Becoming LTEL decreased from 6.7% to 
5.1% which aligns closely with County and State totals.  We commit to enhance progress 
monitoring practices and comprehensive English Language Development instruction across all sites, 
ensuring students reclassify to fluent English proficient in a reasonable amount of time.  
 

 

 
 

 
The percentage of ELs in Kerman Unified who scored proficient on the 2024-25 Summative 
English Language Proficiency assessment is comparable to the State average of 15.53%.  We 
commit to maximize English learner instructional experiences and target Level 3 students to increase 
our annual reclassification rate and reach the goals outlined in the district’s LCAP. 
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The majority of English learners continue to score Well Developed in Speaking compared to 
other areas.  We commit to place greater emphasis on strategies that effectively integrate and 
accelerate reading and writing throughout all content areas. 

 
 

 
 
Every school site in Kerman Unified commits to high quality English language development 
instruction that prepares students to demonstrate progress toward fluency in English on the 
annual English Language Proficiency assessment. We strive to reach higher reclassification rates 
each school year.  
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   English Learner and Reclassified Fluent English Proficient Learner Comparison 
 

English Learner and Reclassified FEP percentages in Kerman Unified continue to exceed the County 
and State totals. The number of EL students has decreased while RFEP counts have increased. 

 

    English Language Acquisition Status - Census Comparison (Fall 1) 

 

Kerman Unified Language Group Data for 2024-25 

The highest represented language groups in Kerman Unified are Spanish, Punjabi, and Arabic.
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ALIGNMENT WITH CALIFORNIA ENGLISH LEARNER POLICY 

  
 The California English Learner Roadmap (2017) is a comprehensive and visionary state policy that 
was developed to guide local education agencies in their planning and development of high quality 
English learner programs. Dedicated attention to California English learner policy is a critical step 
toward strengthening the most essential elements of an effective English Learner Program and EL 
Master Plan. Just as our state initiatives have evolved extensively over the past decade, our English 
Learner Program must do the same.   

 
 

 
 
 Commitment to the CA English Learner Roadmap Policy 
 
Kerman Unified instructional leaders engage in deeper levels of 
professional learning and inquiry cycles to help refine current practices, 
improve systemic approaches, and advance initiatives consistent with our 
Governing Board policy and the CA EL Roadmap vision, mission, and four 
guiding principles.  
 
The Four Inter-Related Principles are: 

●​ Research Based​ ​  
●​ Intended to guide all levels of the systems towards a coherent,  

aligned set of practices, services, relationships, and approach 
●​ A shared responsibility of all educators 
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CA English Learner Roadmap 

VISION MISSION 

English learners fully and 
meaningfully participate in a 21st 
century education from early childhood 
through grade twelve that results in 
their attaining high levels of English 
proficiency, mastery of grade level 
standards, and opportunities to develop 
proficiency in multiple languages.  

California schools affirm, welcome, 
and respond to a diverse range of 
English Learner needs, strengths, and 
identities.  California schools prepare 
graduates with the linguistic, academic, 
and social skills they require for college, 
career, and civic participation in a global, 
diverse, and multilingual world, thus 
ensuring a thriving future for California.  

 
 Principle One: Assets-Oriented and Needs-Responsive Schools 
Pre-schools and schools are responsive to different English learner (EL) strengths, needs, and 
identities and support the socio-emotional health and development of English learners. Programs 
value and build upon the cultural and linguistic assets students bring to their education in safe and 
affirming school climates. Educators value and build strong family, community, and school 
partnerships. 
 
Principle Two: Intellectual Quality of Instruction and Meaningful Access 
English learners engage in intellectually rich, developmentally appropriate learning experiences that 
foster high levels of English proficiency. These experiences integrate language development, 
literacy, and content learning as well as provide access for comprehension and participation 
through native language instruction and scaffolding. English learners have meaningful access to a 
full standards-based and relevant curriculum and the opportunity to develop proficiency in English 
and other languages. 
 
Principle Three: System Conditions that Support Effectiveness 
Each level of the school system (state, county, district, school, pre-school) has leaders and 
educators who are knowledgeable of and responsive to the strengths and needs of English learners 
and their communities and who utilize valid assessment and other data systems that inform 
instruction and continuous improvement. Each level of the system provides resources and tiered 
support to ensure strong programs and build the capacity of teachers and staff to leverage the 
strengths and meet the needs of English learners. 
 
Principle Four: Alignment and Articulation Within and Across Systems 
English learners experience a coherent, articulated, and aligned set of practices and pathways 
across grade levels and educational segments, beginning with a strong foundation in early 
childhood and appropriate identification of strengths and needs, and continuing 
through to reclassification, graduation, higher education, and career opportunities. 
These pathways foster the skills, language(s), literacy, and knowledge students need for 
college- and career-readiness and participation in a global, diverse, multilingual, 
twenty-first century world. 
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The administrator toolkits from Californians Together serve as a resource for the district’s EL   
improvement team and help site leaders support implementation of the four principles:  

 

 
 

 
Commitment to ALL English Learners 

 
The English learner population consists of a multi-faceted 
group of students. Principle One of the CA English Learner 
Roadmap emphasizes there is no single EL profile and that 
we must know our students well in order to appreciate the 
linguistic and cultural assets they bring with them. English 
learner typologies consist of factors beyond English 
language proficiency that impact participation and 
achievement in school.  In order to best serve every learner, 
we must quickly identify each student’s strengths and areas 
of need and consider the extent of diversity among 
multilingual students. The Glossary of Terms for English 
Learner Reports defines the English Language Acquisition 
Status for all learners compiled in district data.  For 
educators, the English Learner Toolkit of Strategies provides 
detailed characteristics and important considerations for supporting the various English learner 
typologies throughout all instructional settings.  

 
The District will increase measures to be well versed in the typologies of all English learners through 
additional collaboration with students, families, and staff members who work with the learners.  This 
includes extending our enrollment practices to survey learners or their families and generate more 
background information.  Robust intake assessments in English and the primary languages of 
learners should be administered to plan appropriate instructional experiences upon student entry.  
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Multilingual Learner Students 
All students who are engaged in developing two or more languages 

Birth to Age 5 Grades TK-12 

Dual Language 
Learners: 
Children ages birth 
to five who use a 
language other 
than English in their 
home. 

English Learners: 
Students with a primary language other than English, whose English 
proficiency upon enrolling in school dictates a need for support to access 
instruction in English and develop English proficiency. 

Initially Fluent English Proficient (IFEP) Students: 
Students with a primary language other than English who demonstrate 
proficiency in English upon enrolling in school.  

Reclassified Fluent English Proficient (RFEP) Students:  
Students who were initially identified as English learners upon enrolling in 
school but have since achieved English proficiency. 

Native English Speakers Learning a Non-English Language: 
Students who have never been identified as EL, IFEP, or RFEP but who are 
developing proficiency in an additional language.  

All English learner typologies require specific attention and support. Newly arrived students also need 
special orientation and transitional support in schooling.  
  

 
Newcomer Students with Limited Interrupted Formal Education (SLIFE): 
Students with two or more years of educational interruption face large academic gaps to close.  
They may need to acquire English in addition to foundational literacy concepts and other basic skills 
necessary for academic success. Instructional blocks of time and specially designed classes are 
typically needed initially to support transitioning into a regular ELD sequence of study.  
Adapted from: The CA EL Roadmap Administrator Toolkit Volume II 
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 Commitment to English Learner Program Effectiveness 
 
Kerman Unified School District leaders review English learner data regularly through state and local 
data system resources.  DataQuest is highly utilized as a main source of  information.  Demographic 
data include the most common languages spoken by our multilingual families to inform verbal and 
written translation services as well as English learner counts to help us prepare and improve 
instructional settings. Other English learner data, such as annual reclassification and graduation 
rates, Long Term English Learner and At-Risk of Becoming LTEL counts provide evidence of areas 
to investigate across the district.  State and County comparisons inform us of potential strengths or 
problems of practice. Additional student details and assessment results are available through the 
California Educator Reporting System (CERS), our Student Information Systems (Aeries and SEIS), 
and Renaissance Learning for data and assessment purposes. Improvement practices 
and data protocols are necessary to ensure the English learner program is effectively 
meeting the needs of all learners.   
 
Our current response to impacting positive change includes but is not limited to: 
●​ Engaging in site EL Improvement team huddle sessions to review district data and maintain 

high priority improvement initiatives 
●​ Maintaining a district MTSS leadership team that focuses on supporting students’ social 

emotional learning and academic needs using tiered levels of support 
●​ Surveying staff members to inform professional learning opportunities  
●​ Planning professional learning opportunities for administrative teams, teachers, and 

paraprofessionals focused on best practices for English learners 
●​ Preparing English learner site leads and part-time newcomer teachers to exemplify and 

support quality English learner instruction  
●​ Increasing measures for students to demonstrate biliteracy and be recognized accordingly 
●​ Extending bilingual paraprofessional positions to provide more service to our English learners 
●​ Refining EL protocols at the site and district level that focus on professional learning 

communities and classroom observations to impact ELD instruction and student learning  
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            “Capacity building occurs at all levels of the system, including leadership  
             development to understand and address the needs of English learners.”                         

                                                     Source: CA EL Roadmap Principle 4 
 

DISTRICT RESPONSIBILITIES - STAFFING 

   Assistant Superintendent  

Personnel 

Oversees district recruitment, hiring, and placement of 
appropriate staff. 

Assistant Superintendent 

Educational Services 

Determines training needs in collaboration with principals 
and district administrators. Coordinates district-wide 
professional development opportnities. Maintains training 
records. 

Director of Pupil Personnel 

Services 

Oversees the needs of the  Pupil Personnel Department. 
Provides professional learning and guidance to educators 
and site leaders as needed to ensure English learners 
with disabilities are well served.  

  Coordinator Educational        

  Services 

  Supports English learner professional    
  development and collaborates with site administrators   
  and EL site leads as  advised by the Assistant   
  Superintendent of Educational Services. 

Site Principal Determines teaching assignments and training needs in 
collaboration with staff. Monitors, evaluates, and supports 
ongoing development of all staff members. 

 

        Teacher Authorization and Credentials 

The California Education Code (EC) requires individuals to hold the appropriate authorization prior 
to providing instructional services, including specified EL services. The California Commission on 
Teacher Credentialing (CTC) is responsible for establishing the teacher authorization process by 
which teachers are certified as having specified knowledge, skills, and abilities for providing 
instruction to ELs. The Kerman Unified School District Personnel Department verifies that all 
students are placed with highly qualified staff members and that all teachers have the proper 
credentials to teach English learners.  In Kerman Unified, EL services include English Language 
Development (ELD), access to other core curriculum through Integrated English Language 

 

14 



 

Development and Specially Designed Academic Instruction in English (SDAIE), and primary 
language support as needed. The district will hire qualified bilingual support staff reflective of the 
language needs of the school community.  

  
`​ The Assistant Superintendent of Educational Services monitors district-wide professional 

development and ensures all staff members working with English learners continue to receive 
professional learning opportunities to expand their understanding and instructional capacity.  
KUSD administrators partner with Fresno State University in support of the Rural Residency 
Program.  Residents must apply through Fresno State to be accepted. Participants in the program 
receive professional development that is ongoing throughout the school year.  ELD training is 
included.  Additionally, Kerman Unified participates in recruitment fairs sponsored by universities, 
colleges, and other organizations.  Every effort is made to hire and retain authorized teachers.   

 
PROFESSIONAL DEVELOPMENT SPECIFIC TO ENGLISH LEARNERS  

    Kerman Unified School District will provide high quality professional development specific to 
strengthening implementation of the English learner program to all pertaining staff members.  
This may include principals, teachers, administrators, paraprofessionals, and other school or 
community-based personnel as needed. Professional development offerings 
must be research based and of sufficient intensity and duration to have a 
positive and lasting impact on the staff member’s performance to improve the 
instruction and assessment of English learners.  Capacity building occurs at all 
levels of the system and should include the following components as described 
in the CA EL Roadmap Administrator's Guide Vol. 1. 
For school leaders: 

●​ Effective EL programs, services, and instructional practices 
●​ EL data and methods to ensure continuous improvement 
●​ An understanding of the EL laws, policies, guidance, and history 

 to inform and support leadership moves 
For educators: 

●​ English Language Development Standards - Integrated and  
Designated ELD 

●​ English Language Arts/English Language Development Framework - 
language development integrated with content 

●​ High quality literature and academic text 
●​ Differentiation - use of formative assessment 
●​ Affirming assets oriented classroom climates - and culturally  

responsive and inclusive practice 
●​ Engaging, intellectually rich instruction 

 
The Assistant Superintendent of Educational Services collaborates with district and site leaders to 
plan and provide professional development that will empower teachers with the skills, attitudes, 
and strategies to effectively meet the specific needs of English learners. Data points from the CA 
Dashboard, district needs assessment, staff surveys, and other data sources provide insight and 
inform decisions for extended learning opportunities.  The KUSD Professional Development 
Schedule is shared with all staff members at the beginning of the school year and serves as a 
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continual reference. The professional learning schedule is a growing and responsive document to 
support ongoing growth during the current school year and plan for extended learning. Contracts 
with consultants from the Fresno County Superintendent of Schools (FCSS) and other educational 
organizations emphasize professional learning sessions with  in-classroom coaching. In addition to 
training sessions focused on state content standards and state testing administration, professional 
learning centered around English learner instruction is emphasized yearly.   

 
   Bilingual paraprofessionals are highly valued and appreciated for their daily commitments to 

students.  They continue to develop as instructional partners through meaningful and relevant 
professional learning opportunities based on current need.. In addition to district scheduled 
training for their specific areas of focus, they are invited and encouraged to join training 
opportunities at their school sites. 

 
      Through extended professional learning opportunities and team colllaboration, the district and 

site  administrators in collaboration with EL site leads commit to supporting a comprehensive ELD 
program comprised of the following elements: 

                           

10 Essential Features of Designated and Integrated ELD  
(ELA/ELD Framework) 

      Designated ELD       Integrated ELD 

1.​ Intellectual Quality 
2.​ Academic English 
3.​ Extended Language Interaction 
4.​ Focus on Meaning 
5.​ Focus on Forms 
6.​ Planned and Sequenced Events 
7.​ Scaffolding 
8.​ Clear Lesson Objective 
9.​ Corrective Feedback 
10.​Formative Assessment Practice 

1.​ Intellectual Quality 
2.​ Academic English 
3.​ Interactive & Engaging Interactions 
4.​ Focus on Content Knowledge 
5.​ Focus on Integration 
6.​ Planned and Sequenced Events 
7.​ Scaffolding 
8.​ Clear Lesson Objective 
9.​ Corrective Feedback 
10.​Formative Assessment Practice 

  
To extend learning further, individual educators, administrators, and site teams are encouraged    
 to continue their professional development pathway to strengthen their expertise using highly  

  recommended resources from CDE, county offices, and other training opportunities. Some of the  
 recommended resources to support comprehensive ELD implementation include: 

●​ CDE: Integrated and Designated ELD Video Series 
●​ Improving Education for Multilingual and English Learner Students and Video Series 
●​ Improving Outcomes for English Learners with Disabilities 
●​ EL RISE Offerings and EPiCC (Newcomer and Long Term EL sessions included.) 
●​ B.E.L.I.E.F. Professional Learning Modules 
●​ CDE Newcomer Resource Hub and CDE Long Term English Learner Webpage 
●​ CDE ELD Standards Webinars 
●​ ELPAC Results Are In - Now What? Professional Learning Series (Moodle) 
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 Characteristics of Effective Educators 
With a commitment to professional growth and tailored instructional support, Kerman Unified 
educators emphasize and elevate language and content learning through the following practices: 

 

 TITLE III PLAN - SUPPLEMENT NOT SUPPLANT 

The purpose of the “Title III Language Instruction for the English learner program” is to ensure 
that all English learners attain English language proficiency (ELP), develop high levels of 
academic attainment in English, and meet the same challenging state academic standards as all 
other students. 20 United States Code (U.S.C.) §§1703(f), 6825(a). The funds may be used for the 
following purposes: 

1.​ Increase the English language proficiency of English 
learners by providing effective language instruction 
educational programs; 

2.​ Provide effective professional development; 
3.​ Provide activities and strategies that enhance educational 

programs for English learners which include parent, family 
and community engagement 

Title III funds are used to provide ELs with supplemental services 
and materials that are not already covered by general funds.  
General funds are used to secure services, programs, and access 
to the standard instructional program for English learners.  The 
Assistant Superintendent of Educational Services oversees the 
LCAP Addendum and use of federal Title III funds in conjunction 
with the Coordinator of Educational Services.  Annually, the addendum is reviewed with team 
members to consider the most appropriate use of funds. Kerman Unified uses Title III funded 
professional development to improve the instruction and assessment of English learners.  
Primary language support and family engagement opportunities are also prioritized. Helpful 
guides from CDE provide examples of authorized activities for Title III EL Student Program Funds 
and Title III Immigrant Student Program Funds.  
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“Programs value and build upon the cultural and linguistic assets students bring to 
their education in safe and affirming school climates. Educators value and build 
strong family, community, and school partnerships.”​          
                                                                                        Source: CA EL Roadmap Principle 3 
 
OVERVIEW 
 
Parents of English Learners in Kerman Unified form an integral part of the educational process.  
To participate fully in the education of their children, they must be well informed of all school and 
district activities, procedures, and policies that directly affect their children.  It is the joint 
responsibility of both the school and district to help parents clearly understand the educational 
process, so they can positively interact and contribute to educational decisions and student 
opportunities. Parents are encouraged to attend parent education training sessions and 
participate in committees to advise at the school, district, and governing board level on services 
for ELs.  Parents are also informed of numerous school, district, and community events in order to 
become more involved in the school community with their children.   
  
The district must send notices and hold regular meetings for the purpose of formulating and 
responding to parent recommendations.  In addition, parents must receive training on how they 
can be involved and become active participants in assisting their children to: 

●​ Attain English proficiency 
●​ Achieve at high levels in core academic subjects 
●​ Meet challenging state academic content and achievement standards of  

all students 
 

PARENT COMMUNICATION and TRANSLATION OF INFORMATION 
When 15 percent or more of the pupils enrolled in a public school speak a single primary 
language other than English, as determined by language census data from the preceding year, 
all notices, reports, statements, and records sent to parents of such students are written in 
English and the primary language.  

 
Information regarding all parent involvement activities including parent notification of 
assessment results and program options, parent advisory committee participation, parent 
education, parent classroom/school activities should be provided in a format and, to the extent 
practicable, in a language the parents can understand.  Kerman Unified utilizes online resources, 
programs, and interpreters as needed to ensure parents are appropriately informed.  
Communication methods have improved substantially with the ParentSquare platform now 
available through our Student Information System. Parents are able to receive phone, text, and 
email notifications in addition to written communication. Parent outreach also  includes weekly 
updates, school newsletters, and social media.  
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Kerman Unified supports continuous learning opportunities for all educational partners, including 
parents and community members. The district partners with Parent University and other 
organizations to offer courses on Computer Literacy, Social Emotional Learning, Success in 
School, Healthy Living, and more.  Parents are strongly encouraged to participate. Additionally, 
the Coordinator of Student Services and district migrant liaison oversee the migrant advisory 
committee and host the annual Migrant Mini Conference for Kerman Unified and other 
surrounding districts.  

 
PRIVATE SCHOOL CONSULTATION and PARTICIPATION 

  
Annually, the Assistant Superintendent of Educational Services communicates with private school 
officials in the LEA boundaries regarding the Title III services available to them.  If any schools 
decide to participate, the Assistant Superintendent of Educational Services will consult with them 
throughout the design and development of the program.  

  

 PARENT ADVISORY COMMITTEES 
Site and district leaders partner regularly with the community through numerous  activities and 
have established committees to support parents and their families. The two committees 

specifically focused on English learner students are the English Learner Advisory 
Committee (ELAC) and the District English Learner Advisory Committee (DELAC).  
Parents are encouraged to participate in committees to advise the school and district 
on services provided to English learners.  Parent input is valued and helps promote 
program improvements that are student, family, and community centered. 

 
English Learner Advisory Committee - ELAC 

  
The California Department of Education requires that each school with 21 or more EL students will 
establish an English Learners Advisory Committee (ELAC) at their school site. The committee shall 
be comprised of parents and staff with at least 50% of EL parents not employed by the district.  
Parents of ELs shall be represented in at least the same percentage as the EL enrollment at the 
site.  An election of members for this committee will be held each school year.    

  
An existing school site council and/or school site committee may be designated as the ELAC if 
parents of EL students are represented in at least the same percentage as the percentage their 
children represent in the total school enrollment.  When an existing committee is used, a 
subcommittee on English Learners (which has a majority of parents of EL students) must be 
established. The chairperson of the subcommittee assumes sign-off responsibility. 

  
ELAC members will receive training and materials, planned in full consultation with committee 
members, appropriate to assist members in carrying out their legal responsibilities.  The English 
Learners Advisory Committee (ELAC) will meet at least two times per year or as often as parents 
request.  
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The English Learners Advisory Committee (ELAC) will advise the school site council (SSC) on the 
development of the Single Plan for Student Achievement (SPSA) for the individual school.  By 
June of each school year, the ELAC will advise the school of any modifications to the Single Plan 
for Student Achievement.  The School Site Council will submit the Single Plan for Student 
Achievement to the governing board where it will be presented, and the signature of the 
Chairperson will be obtained. The ELAC will also advise the principal and staff on the school’s 
program for English learners and assist in the development of the school’s: 

●​ Needs assessment 
●​ Efforts to make parents aware of the importance of regular school attendance 

  
ELAC members will have the opportunity to elect at least one member to the district’s EL advisory  
committee (DELAC). 

   

District English Learner Advisory Committee – DELAC 
 
The California Department of Education requires that districts having 51 or more English Learners 
must form a functioning advisory committee to represent all English Learners.  The majority of 
the members shall be parents of ELs who are not employed by the district.  Each school ELAC will 
elect at least one member to the District English Learners Advisory Committee (DELAC).  These 
individuals will serve on the District committee for two school years and advise the school district 
governing board on the following tasks: 

●​ Development (or revision) of a district master plan, including policies, per the SBE EL 
Roadmap Policy, guiding consistent implementation of EL educational programs and 
services that take into consideration the SPSAs. 

●​ Conducting of a district-wide needs assessment on a school-by-school basis. 
●​ Establishment of district program, goals, and objectives for programs and services for 

English learners per the SBE-adopted EL Roadmap Policy. 
●​ Development of a plan to ensure compliance with any applicable teacher and instructional 

aide requirements. 
●​ Review and comment on the school district’s reclassification procedures. 
●​ Review and comment on the written notifications required to be sent to parents and 

guardians. 
●​ Review and comment on the development or annual update of the Local Control and 

Accountability Plan (LCAP) and consolidated application. 
 
Kerman Unified School District will provide all members of the DELAC with appropriate training 
and materials, planned in full consultation with committee members, appropriate to assist them 
in carrying out their legal advisory responsibilities. The District English Learner Advisory 
Committee will meet at least two times per year or as often as parents request.  
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“The legal basis for requiring ELP testing is that all students have the right to an 
equal and appropriate education, and any English language limitations left 
unidentified and/or unaddressed could preclude a student from accessing that right.”   
                                                                                  Source: ELPAC Information Guide 2021-22 

 

OVERVIEW 

Kerman Unified School District must properly identify and assess all students who have a primary 
language other than English.  Initial identification procedures, mandated by federal law, ensure 
that English learner services are provided to all qualifying students.  Required steps must be 
followed at the site and district levels while maintaining proper documentation. The Educational 
Services Department continually strives to improve English learner procedures through reflection 
and collaboration.  Site and district staff members work together to identify and place students in 
settings where they will thrive. 
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HOME LANGUAGE SURVEY 

The English learner identification process begins when a student enrolls in a  
California public school for the first time.  During the registration process, parents or 
guardians complete the Home Language Survey (HLS) to determine the primary or 
native language of the entering student.  Site secretaries and counselors welcome 
and assist families with registration and completion of the HLS as needed. 
Interpreters on site or within the district may be contacted to support the families. Multiple 
translations of the Home Language Survey are available, including Spanish, Arabic, and Punjabi. 
Additional languages will be provided upon request by the school site.  The Home Language 
Survey has four questions that must be answered by the parent or guardian.  If the answer to any 
of the first three questions on the Home Language Survey contains a language other than English, 
the student will be referred for assessment of English language proficiency.  

       

Newly enrolled students in grades K-12 whose primary language is not English must be tested 
according to the most recent administration guidelines for the Initial English Language Proficiency 
Assessments of California (ELPAC). Site secretaries scan the HLS into each student’s online cum 
folder for the district ELPAC secretary to verify.  The district ELPAC secretary confirms the ELAS for 
all students using the California Longitudinal Pupil Achievement Data System (CALPADS). Once the 
student’s English Language Acquisition Status (ELAS) of TBD is verified in (CALPADS), the district 
ELPAC secretary notifies the parents or guardians in writing of testing that will occur.  The district 
ELPAC secretary informs site coordinators of the need to assess and then documents the 
information, including parent notification of testing, on the ELAS-TBD Google sheet.   

The LEA test Coordinator updates the ELAS-TBD Google sheet at the start of every school year 
and makes sure it is shared with all site test coordinators. This document serves as the main 
source of communication for new or returning student details. Information regarding the student’s 
background is obtained from the parents and entered into the Student Information System by the 
site secretaries.  Additional site administrators also utilize the shared document to ensure most 
appropriate placement and scheduling of courses for each student.  Details of the student’s prior 
experiences related to enrollment and testing are added to the notes section on the Google sheet.    
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If the original HLS is completed in error, the parent or guardian may contact the Educational 
Services Department to request to change it prior to the Initial assessment.  If a request is made 
after the Initial ELPAC has already been administered, the site test coordinator must contact the 
LEA test coordinator. The district will follow steps outlined in the most recent ELPAC Information 
Guide (webpage-Resources section) regarding the Correction of Classification if applicable.  When 
a student is identified as an English learner based on the results of the Initial ELPAC, and the 
student has been administered the Summative ELPAC, changing the HLS will not impact the initial 
determination of the student’s primary language.  At that point, the student’s English learner status 
will change only when reclassification criteria are met. 
 

ASSESSMENT of ENGLISH LANGUAGE PROFICIENCY (ELP) 
 
The designated ELP test for California’s students in public schools is the English Language 
Proficiency Assessments of California (ELPAC) which is administered as an initial assessment or 
summative assessment. The ELPAC is aligned with the 2012 ELD Standards.  Parents or guardians 
cannot opt out of the ELP assessment.  Regardless of the ELPAC purpose (initial identification, 
annual growth, or reclassification criterion), students must have full access to the assessment and 
should utilize the same embedded and/or non-embedded types of support that are provided 
during regular classroom instruction. Universal tools, designated supports, and accommodations 
are described on the California Assessment Accessibility Resources Matrix.  Many parent 
resources, including practice tests for students, are posted on the ELPAC website.  
 
Initial ELPAC 
 
The Initial ELPAC assesses students in four domains (listening, speaking, reading, writing) and is 
used to identify students who are English learners or Initial Fluent English Proficient (IFEP). Initial 
ELPAC testing will occur within 30 calendar days after students are first enrolled in a California 
public school or 60 calendar days prior to instruction, but not before July 1.  During the school 
year, students should be assessed within two weeks. Based on test results, students receive a 
language designation that is considered for placement, instruction, and further assessment.   
 
The Initial ELPAC has three performance level descriptors: Novice EL, Intermediate EL, and IFEP. 
The IFEP performance 
level corresponds to the 
upper range of the 
“Bridging” proficiency 
level as described in the 
2012 CA English 
Language Development 
Standards. The 
Intermediate test performance level corresponds to the entire “Expanding” proficiency level and to 
the lower range of the “Bridging” proficiency level.   The Novice test performance level 
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corresponds to the “Emerging” proficiency level.  Students in K-12 meet the ELPAC criterion for 
English proficiency when the Overall score is in the IFEP range. No further English Language 
Proficiency testing is required for IFEP students; a regular instructional program is implemented. 
An appropriate English Language Development program is implemented for students identified as 
English learners.   

 
Summative ELPAC 
 
The district will conduct the Summative ELPAC administration annually to identify the English 
Language Proficiency (ELP) level of English learner students and assess their progress in acquiring 
listening, speaking, reading, and writing skills in English.  English learners are given the Summative 
Assessment every spring between February and May until they are reclassified to Fluent English 
Proficient.  Parents are notified of the testing window and online ELPAC parent-student resources.  

The official score for the 
Summative ELPAC is 
produced by the test 
contractor.  Individual 
student Summative 
ELPAC results include an 
overall scale score 
indicating which of the 
four performance levels 
the student received and scale scores and levels for the two oral and written composites. The four 
performance levels are: Beginning to Develop (1), Somewhat Developed (2), Moderately 
Developed (3), and Well Developed (4).  Domain level performance is reported as beginning, 
intermediate, and well developed on the ELPAC Student Score Reports.  The Summative ELPAC 
Overall score of 4 is the first criterion, among other local measures, for an English learner student 
to be considered for Reclassification to Fluent English Proficient. 

Initial and Summative Alternate ELPAC 
 
Students with the most significant 
cognitive disabilities will be 
assessed with the Summative 
Alternate ELPAC assessment when 
IEP team members determine the 
alternate assessment is 
appropriate and necessary.  The 
IEP team must follow a decision 
making process that is based on the Alternate Assessment IEP Team Guidance provided by CDE. 
For further information, the district will refer to the Annual ELPAC Information Guide Section: 
Administering the Initial Alternate and Summative Alternate ELPAC. 
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Assessing Students with Disabilities 

The IEP team must establish appropriate academic and functional goals 
for ELs with disabilities, determine the instructional program that will meet 
their unique needs, and decide how students can participate in the state 
summative assessments (ELPAC and CAASPP). The appropriate 
assessment and test settings must be identified annually in a student’s IEP.  
Using the California Assessment Accessibility Resources Matrix as a guide, 
IEP teams determine if any of their English learner students require 
accommodations to access the assessments.  Additional IEP information is 
used to determine appropriate academic and EL services including 
primary language support, as needed.  For further guidance, the district 
utilizes the The CA Practitioners' Guide for Educating English Learners with 
Disabilities, the Accessibility Resources webpage, and the ELPAC Information Guide. 

 
PRIMARY LANGUAGE ASSESSMENT  
The primary language proficiency of English learner students provides helpful information 
regarding  students’ educational backgrounds as well as their academic strengths and needs.  
Home languages are valued as a foundation and resource for language learners who are trying 
to make meaning and access content.   Site leaders and teachers are encouraged to utilize 
additional assessments and tools to assess or obtain the primary language proficiency of  English 
learner students to ensure the most appropriate instructional settings and support services are in 
place for all learners.  A recommended resource is the List of Intake Interview Questions or the 
CDE Informal Assessment of Primary Language Proficiency. Additionally, The CA Practitioners' 
Guide for Educating English Learners with Disabilities provides helpful English learner 
questionnaires for parents and students. These resources and others identified in the appendices 
section further assess the student’s academic background and schooling experiences (English 
learner typologies) to share with each student’s teacher.  Resources to assess Spanish literacy are 
also available in the district’s screening and progress monitoring platforms.  
 
ONLINE ENGLISH LEARNER FOLDER 
  

An electronic EL student folder is established as soon as initial testing is completed and shall be 
maintained within the district’s online filing system for every EL.  The purpose of the folder is to 
assist the teacher, parent, and school/district administrators with access to school records, 
inform program placement, and maintain student monitoring and reclassification documents.   
The following items are scanned into the EL folder:  

●​ Original Home Language Survey 
●​ CALPADS Evidence of English Language Acquisition Status (ELAS) 
●​ Testing Results (unless available electronically) 
●​ Copies of Initial and Annual Parent Notification Letters 
●​ EL Reclassification Documents  
●​ Follow up monitoring forms for RFEP students (if applicable) 
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PARENT/GUARDIAN NOTIFICATION 

It is the responsibility of the Educational Services Department to prepare and 
send written notification of the following parent notification letters within the 
required timeline.  Additional measures to inform families may include email 
and phone notifications generated through the district’s Student Information 
System communication platform.  The most recent templates from CDE will be 
reviewed annually to ensure all required components are included in each 
parent notification. 

Notification of ELPAC Testing and Student Score Reports 

Kerman Unified notifies parents of the Initial and Annual ELPAC administration prior to students 
being assessed.  Following test administration, district personnel provide individual Summative 
English Language Proficiency results to parents or guardians within 30 calendar days after they 
are received from the testing contractor.  If the Summative ELPAC results are received from the 
test contractor after the school year’s last day of instruction, the district will provide notification 
within 15 working days at the start of the new school year.   

Kerman Unified utilizes multiple methods of communication to parents and guardians, including 
written parent notification letters as the primary source as well as additional electronic messaging 
such as email, phone, and text.  Through the Student Information System automation features, 
parents or guardians receive email notifications as soon as the Student Score Reports (SSR) 
become available in their parent and student portal accounts.  As another resource for parents 
and students, secure SSR video links are purchased from the test contractor and accessed 
through the parent and student portals.  The SSR videos are sent in English and the primary 
language of the student if available. Distribution depends on the timeline of the test contractor.  
 

Federal Title I or Title III Initial and Annual Parent Notification 
 
Parents of students with a primary language other than English will be notified in writing of the 
following: 
 

●​ Results of the initial identification and any reassessment (annual), thereafter 
●​ How such level was assessed 
●​ Long Term English Learner (LTEL) or At-Risk of Becoming LTEL status 
●​ Program being offered to the student 
●​ Language acquisition program options 
●​ EL Reclassification criteria 
●​ Parents’ rights regarding EL services 
●​ The expected rate of graduation from secondary school 
●​ The status of the child’s academic achievement (annual) 
●​ For English learners with an IEP, how the recommended placement will help their child meet 

the objectives of the IEP 
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 The notification will be written in English and in the primary language of the student, as required.  
In addition, the results of the assessments will be communicated orally when school personnel 
have reason to believe that a written notice will not be understood.  
 

Parent Notification  Timeline 

Notification of Initial and Summative 
ELPAC Administration 

Notify parents before administering the Initial 
ELPAC and Summative ELPAC assessment.  

Notification of Summative ELPAC  
Student Score Reports 

Notify parents within 30 calendar days after the 
results are received prior to the end of the school 
year. If the Summative ELPAC results are received 
after the school year’s last day of instruction, 
notify parents within 15 working days at the start 
of the new school year.   

Initial Testing and Program Placement 

Notify parents within 30 calendar days after the 
beginning of the school year or within two weeks 
of the student’s placement in the specified EL 
program after the beginning of the year. 

Annual Parent Notification Letter  

Notify parents within 30 calendar days after the 
beginning of the school year or within two weeks 
of the student’s placement in the specified EL 
program after the beginning of the year. Include 
Notification of Long Term English Learner Status 
(LTEL) or At-Risk of Becoming LTEL. 

 
APPROPRIATE STUDENT PLACEMENT 
 

As new students 
enroll and 
demonstrate the 
need for English 
learner services, a 
team of 
individuals at 
every site works 
together to ensure 
students are 
properly placed 
and well 
supported in their 
new setting.  
Flowcharts help clarify the process and improve procedures across the entire system. 
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Instructional Placement for English Learners 
 
The English Learners Instructional Program is an organized program of instruction in which 
participating students receive instruction in English and when needed, assistance in their primary 
language.  All English learner instruction must  include comprehensive English Language 
Development (ELD) and teaching strategies differentiated for each student’s level of English 
language proficiency. These strategies are used to help students reach English proficiency in 
listening, speaking, reading, and writing to succeed academically in all academic areas. English 
learner students are provided language acquisition services until they become fully fluent in 
English and can meaningfully participate in the district’s standard instructional program.  Fully 
fluent means the English learner has met the district guidelines to be reclassified to Fluent English 
Proficient (RFEP) based on the established district criteria.  

  
Requesting a Language Acquisition Program 
Language acquisition programs are educational programs designed to ensure English acquisition 
occurs as rapidly and effectively as possible.  English learners receive instruction based on the 
state-adopted academic content standards and English language development (ELD) standards. 

Kerman Unified School District provides an intensive English language and literacy program 
known as the Structured English Immersion Program (SEI) in which nearly all classroom 
instruction is provided in English, but with curriculum and a presentation designed for pupils who 
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are learning English.  At minimum, students are offered Designated and Integrated English 
Language Development and access to grade level academic subject matter content. 
Parents/Guardians may choose an alternative language acquisition program that best suits 
their child.  Dual Language and Transitional Programs are examples of alternative language 
acquisition programs.  Schools in which the parents or legal guardians of 30 pupils or more per 
school or the parents or legal guardians of 20 pupils or more in any grade request a language 
acquisition program that is designed to provide language instruction shall be required to offer 
such a program to the extent possible.  

District Process 

Parents submit requests to school site principals who provide information on a Google document 
that is shared with the Assistant Superintendent and Coordinator of Educational Services.  A 
record of requests (using a shared document) is maintained by each site principal and reviewed 
by district administration.  The Assistant Superintendent provides follow up information and 
direction to site leaders.  

 Parents’ Rights of English Learner Program and Services 
 
Parents of English learners have a right to decline or opt their children out of the school district’s 
language acquisition program or opt out of particular English learner service(s) within a 
language acquisition program.  Regardless of the request, the district remains obligated to 
provide the student meaningful instruction until the student is reclassified, assess the student 
annually with the Summative ELPAC, inform the parent when progress is not made, and offer the 
parent programs and services to consider at that time.   The ED EL Fact Sheet provides additional 
clarification of frequent questions.  

 
According to the Dear Colleague letter from January 7, 2015, “School districts may not 
recommend that parents decline all or some services within an EL program for any reason, 
including facilitating scheduling of special education services or other scheduling reasons. A 
parent’s decision to opt out of an EL program or particular EL services must be knowing and 
voluntary. Thus, school districts must provide guidance in a language parents can understand to 
ensure that parents understand their child’s rights, the range of EL services that their child could 
receive, and the benefits of such services before voluntarily waiving them.” 

 
To proceed with this request, parents will consult with site principals directly and complete the  
KUSD Opt Out of EL Program and Services - English (Spanish version) where parents document 
they made a voluntary, informed decision.   Site administrators must schedule follow up meetings 
as needed to review the student’s progress and placement throughout the year.  The Coordinator 
of Educational Services will support site administrators with the process.  Final approval is 
required by the Assistant Superintendent of Educational Services. For students in this situation, 
the district ELPAC secretary must change the student’s English learner program code in the 
Student Information System and upload the new code to CALPADS to reflect the parent’s opt out 
request.  
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“CA Language Acquisition Programs are educational programs designed for English 
learners to ensure English acquisition as rapidly and effectively as possible, that 
provide instruction to these pupils on the state-adopted academic content AND ELD 
standards through Integrated and Designated ELD.”                                                                         
                                                                                                     CA EL Roadmap Administrators’ Guide 

 

COMPREHENSIVE ENGLISH LANGUAGE DEVELOPMENT (ELD) 
 
Every English learner receives a program of instruction in English 
Language Development in order to develop proficiency in English as 
rapidly and as effectively as possible. English Language Development 
(ELD) is a specialized program of English language instruction 
appropriate for the English learner student's identified level of 
language proficiency. This program is designed to promote the 
acquisition of listening, speaking, reading, and writing and the linguistic 
competencies that are comparable to English proficient peers.  
 
In Kerman Unified, English learner students receive high quality 
designated and integrated English Language Development instruction 
daily with lessons and experiences targeted to the students’ English 
proficiency levels.  Instruction for all English learners must address the 
2012 ELD Standards and be monitored for effectiveness by the site 
principal who examines the need for more support, including professional learning and coaching.  
 
Language Acquisition Program Model in Kerman Unified 
 

Name  Goals Description Learners 

Structured English 
Immersion 

English Proficiency 
and Academic 
mastery of grade 
level content 

Almost all classroom 
instruction is in 
English, scaffolded for 
English learner 
comprehension and 
participation 

English learners 
usually mixed with 
English-fluent 
students except for 
Designated ELD 

                                                                                       Source: CA EL Roadmap Administrator’s Guide 
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Designated ELD Settings 
 

Elementary (TK-6) Secondary (7-12) 

The instructional settings for Designated ELD are 
based on the principal’s direction and the needs of 
the site (number of students and their targeted 
proficiency levels). Site administrators in 
collaboration with grade level leads schedule the 
optimal ELD setting for their English learners. A site 
Designated ELD schedule is maintained and 
monitored by every site principal. The schedule is 
submitted to the Assistant Superintendent of 
Educational Services annually. Of the four options, 
most schools in Kerman Unified implement the 
homeroom model and find it to be most effective.  
Some grade levels at selected sites utilize school 
wide regrouping due to the number of ELs to 
support.  
 

1)​ Homeroom model - self contained model 
delivered by teacher 

2)​ School wide regrouping - Circle and cluster 
across classrooms 

3)​ Homeroom model - ELD teacher push in 
4)​ ELD Specialist pull out  

Students are scheduled in Designated ELD 
periods based on their ELPAC levels from the year 
prior and any additional recommendations from 
ELA and ELD teachers using most recent 
assessment data.  
They engage in PLC meetings regularly to discuss 
instructional routines, student progress, 
placement considerations, and steps toward 
reclassification.  ELD teachers engage in 
continued professional learning focused on the 
needs of LTELs and receive in-classroom 
coaching sessions throughout the year. Student 
engagement is emphasized and supported -  
Essential Routines Monitoring Form.  
 
Some students, due to scheduling conflicts or 
credit requirements, may need designated ELD to 
be provided by highly qualified teachers during 
their Expository Reading and  Writing Course 
(ERWC) which includes designated and integrated 
modules, a grade level English course, or 
Resource period. These settings are approved 
and monitored by the site principal. Teachers are 
provided  ongoing professional development as 
needed.  

●​ Every year, all course settings are reviewed for EL services as required for CALPADS certification. 
See the “Curriculum and Placement Chart.”  

●​ Articulation across elementary sites and between feeder schools is clearly established to ensure 
optimal placements for instructional alignment and progress monitoring as students transition to 
their next level of schooling.  

●​ Summative ELPAC  and CAASPP results, ELD benchmarks, unit assessments, and daily formative 
measures inform teacher recommendations for ELD placement. Historical reports of student 
benchmark performance from 1st - 12th grade are captured in the district’s data and assessment 
systems.  

 
Teaching the CA ELD Standards through Designated AND Integrated ELD 
 
The CA ELD Standards ensure that all EL students have full access to a high quality curriculum and 
make steady progress across the levels of English proficiency.  The following principles amplify 
how language is developed across the disciplines and what must be the focus of all instructional 
experiences throughout the school day: 
 
●​ Using English purposefully 
●​ Interacting in meaningful ways 
●​ Understanding how English works 
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●​ Effective utilization of foundational skills 
The 2014 ELA/ELD Framework (pg. 24) provides the following guidance: 
“Designated ELD is provided by skilled teachers during a protected time during the regular school 
day.  Teachers use the CA ELD Standards as the focal standards in ways that build to and from 
content instruction in order to develop critical language ELs need for content learning in English.” 
 
“Integrated ELD is provided to ELs throughout the school day and across all subjects by all 
teachers of ELs.  The CA ELD Standards are used in tandem with the CA CCSS for ELA/Literacy 
and other content standards to ensure students strengthen their abilities to use English as they 
simultaneously learn content through English.”  
 
Characteristics of High Quality ELD classrooms 
 
Resources to 
self-assess and 
continually monitor 
instructional 
effectiveness: 
 
 
Features of Designated 
English Language 
Development 

 
 
 

 
 
Features of Integrated 
English Language 
Development 

 
ELD Standards: 
1) Guiding Principles 
2) One Pagers (Grade) 
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http://bit.ly/ELDbygrade


 

Common and Consistent Implications for Classroom Practices 
 
Students need many opportunities to practice and use language in meaningful ways throughout 
multiple contexts. (Reference: Integrated ELD Strategies) 
●​ Throughout the curriculum and the day, students should be 

provided opportunities, scaffolds, and supports to use 
language actively (with emphasis on oral language). Time 
for these opportunities and practice during D-ELD is 
necessary but is not sufficient – it is needed in all classes. 

●​ Each curricular area/discipline should include structured 
interaction engaging students in speaking and listening and 
paying attention to the discipline-specific language in text 
and writing; teachers direct explicit attention on varying 
language registers appropriate to different contexts. 

●​ Generally, there should be more student talk than teacher 
talk, and activities for learning should be designed to create 
an authentic need/motivation to participate in talking, 
understanding, and using language interactively. 

 
ACCESS TO THE CORE SUBJECT MATTER 
 
Kerman Unified School District is committed to a program that assures all children equal 
educational opportunities. The district must assist English learners in meeting the same 
challenging state content and achievement goals expected of all students within a reasonable 
amount of time. District leaders will collaborate with site principals and incorporate consistent 
professional growth opportunities for teachers to refine their use of the most effective strategies 
to support English learner progress and high levels of academic achievement.  
 
In addition to supplemental resources, Kerman Unified utilizes State approved instructional 
materials and the CA ELD standards for the core ELA and ELD programs at all levels of instruction.  
Under the site principal’s guidance and monitoring, teachers will maximize instruction for English 
learners and monitor their progress using multiple measures. Based on need, ELD and core 
content area teachers receive ongoing professional development focused on improving language 
development instruction with sufficient intensity and duration to have a positive and lasting impact 
on the teacher’s performance in the classroom.  This growth will be evident in the analysis of 
students’ summative and formative assessment results.  
 
At the secondary level, learning directors monitor the course placement and progress of English 
learners on an individual and routine basis using the pathway that was established upon 
enrollment. This strategic process ensures the student is on track for college and career readiness.  
A-G Approved Courses, Honors, ROP-CTE, Advanced Placement (AP), and dual enrollment classes 
are accessible and encouraged. ELD courses at the Bridging level have been approved for A-G 
credit.  At all levels, teachers are expected to provide academic instruction through Integrated ELD 
strategies in order to increase student understanding of grade level standards.  English learners 
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receive primary language support as needed and to the extent possible. Additional counselors 
and learning directors help minimize caseloads and maximize individualized student support.  
 
Comprehensive ELD Instructional Focus  
ELD and Common Core State Standards are the focus of all instruction. Teachers continue to 
receive extensive professional development and coaching aligned to the ELA/ELD framework and 
other content areas to maximize instructional experiences for all students. Supplemental ELD 
materials are approved by each site with teaching and learning closely monitored and supported 
by the principal and site leadership. The Toolkit of English Learner Strategies, in addition to other 
resources, provides support for Designated and Integrated ELD instruction across all content and 
grade levels. Teachers are encouraged to access evidence based ELD strategies from current and 
prior training experiences and to focus on the 10 Essential Features of Designated and Integrated 
ELD. Principals may use the sample ELD observation tool or site generated print or digital forms.  
 

Grade 
Levels 

ELA and Designated ELD Curriculum and Placement 
Supplemental materials are determined by site. 

K-6 ELA and ELD: 
K-5: McGraw Hill - Reading Wonders 
6: McGraw - Study Sync 
Supplemental ELD Materials include but are not limited to:   
Emerging Level 
Lexia English 

7-8 ELA and ELD: 
McGraw Hill - Study Sync 
Supplemental ELD Materials include but are not limited to: 
Emerging Level  
Language Advance 1 (LA1) - Language Launch I, Rosetta Stone 
Expanding/Bridging  
Language Advance 2 (LA2) - Language Launch II; English 3D Course B Volume 1  
Language Advance 3 (LA3) - English 3D Course B Volume 1   

9-12 ELA and ELD: 
HMH - California Collections 
Emerging Level ELA and ELD 
Language Advance 1a (LA1a) -  
Edge - Reading, Writing, & Language 
Supplemental ELD Materials include but are not limited to: 
Emerging Level  
Language Advance 1b (LA1b) -  
Language Launch I and II, Rosetta Stone 
Expanding/Bridging  
Language Advance 2 (LA2) -  
English 3D Course B Volume 2 (A-G Approved) 
Language Advance 3 (LA3) -  
English 3D Course C (A-G Approved) 
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Advanced ELD courses are designed to meet the unique needs of Long Term English Learner 
students; placements are based on multiple measures, including teacher, parent, and student 
input. 
 
Formative Assessment and Differentiation  
 
For instruction to be responsive to students’ 
needs, it must be formative. Formative 
assessment and strong implementation of 
professional learning communities (PLC) 
elevate teaching and learning.  Formative 
assessment ensures the most appropriate 
scaffolds, additional supports, and 
necessary shifts to move students forward 
are in place. Formative assessment occurs 
in-the-moment of every lesson every day.  
Through formative assessment, teachers of 
English learners adapt instruction to ensure 
continuous progress is underway.   
 
It is expected that all English learner students receive access to meaningfully participate in daily 
instruction. Full access requires that teachers of all content areas provide the necessary linguistic 
support (substantial, moderate, light) to each learner. The English Learner Toolkit of Strategies 
provides educators with the  ELPAC performance level and ELD standards proficiency level 
descriptors to support teaching and learning. Proficiency level descriptors for the Initial ELPAC, 
Summative ELPAC, and Alternate ELPAC are available in the ELPAC Information Guide.               
 
Ensuring Success for English Learners with Disabilities 
 
Supporting English language proficiency progress in English Learners (EL) with disabilities, 
including students with mild, moderate, and extensive support needs. requires a shared approach.  

●​ Multidisciplinary collaboration ensures more accurate understanding and appropriate 
supports 

●​ General education, EL specialists, and special education staff each offer critical expertise 
●​ Regular communication and co-planning benefit all students 

 
Five key steps guide meaningful conversations and support student progress:  

1.​ Review the current IEP to determine what decisions have been made in regards to 
participation in the ELP assessment. 

2.​ Review the student’s special education eligibility report and to consider how the identified 
primary disability category may be impacting all four language domains. 

3.​ Review the student’s historical ELPAC scores. 
4.​ Review ELD instruction. 
5.​ Review the student’s IEP goals for alignment to the needs of the student, as it results from 

the disability, and their needs as an English learner.  
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Timeline of Expected Progress and EL Program Participation 
 

English learners must be provided the appropriate degree of linguistic support per their ELP level. 

EL Proficiency 
Levels Emerging Low to Mid 

Expanding 

Mid to 
Upper 

Expanding 

Low to Mid 
Bridging 

Mid to Upper 
Bridging 

Lifelong 
Language 
Learning 

Initial ELPAC 
Scores    Level 1 Level 2 Level 3 

*Overall 
Summative  

ELPAC 
RFEP 

requirement: 
Level 4 

Summative 
ELPAC Scores  Level 1 Level 2 Level 3 Level 4* 

Designated ELD 
Program 

Placement 

Structured 
English 

Immersion 
(SEI) 

Structured 
English 

Immersion 
(SEI) 

Structured 
English 

Immersion 
(SEI) 

Structured 
English 

Immersion 
(SEI) 

Structured 
English 

Immersion 
(SEI) 

General 
Program 

Timeline 
toward 

reclassification 
(RFEP), based 

on scores from 
initial English 

language 
proficiency 
assessment 

(ELPAC) 

1st year 2nd year 3rd year 4th year 5th year* 6th year + 

 1st year 2nd year 3rd year 4th year* 5th year + 

  1st year 2nd year 3rd year* 4th year + 

   1st year 2nd year* 3rd year + 

    1st year* 2nd year + 

Linguistic 
Support   

Needed for 
High-Level 
Thinking 

Substantial Moderate Light Occasional 

 
Strategic Plan 
 
When students are not meeting expected growth in English proficiency or are sustaining deficits in 
content areas, site leaders must initiate a strategic action plan to support each student.  The 
following areas should be emphasized: 
 

1.​ Clearly articulated and implemented content standards for the district’s core curriculum 
2.​ Multiple measures used to assess student progress in core content areas 
3.​ Clearly defined interventions for English learners at each site following the SST process 
4.​ Monitoring tools, with a focus on formative assessment,  to measure progress 

 
School sites utilize a variety of assessments for monitoring student progress routinely. If a student 
is not meeting the expected progress for his/her grade level considering the number of years in 
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the English learner program, or if a teacher, parent, or principal has expressed concerns regarding 
a student’s progress, the student receives the most appropriate support and intervention services.   
Monitoring by the site administrators, learning directors, and counselors is the major aspect of 
strategic plans. Site leaders ensure student interventions are put in place before academic deficits 
become irreparable.  District benchmarks are administered two-three times a year in reading, 
math and social emotional learning. Progress monitoring assessments are available for more 
intensive monitoring and to evaluate intervention effectiveness. Teachers utilize state interim 
assessments routinely and supplement instruction with curriculum resources. Targeted support is 
provided to address the needs of at-risk and long term English learners throughout elementary 
and secondary grades. Interventions at all levels identify and address gaps in student learning:  

 

Interventions and Supports for English Learner Students 
(site specific) 

Summer Bridge Program or Summer Session  Protected Time for PLC Collaboration  

Tutoring Sessions with Teachers & Cal Soap  Attendance Liaisons 

Advisory Periods Behavioral Specialists and SEL Support System 

Math and English Seminar Courses Credit Recovery Program 

RSP Tutorial Class Intensive and Strategic ELA and Math Courses 

Online School and Embedded Tutoring Services Part-time Newcomer & Intervention Teacher  

Counselor and Learning Director Support Family Engagement Sessions 

Bilingual Paraprofessionals    Math and Reading Supplemental Programs 

Student Bilingual Tutors (Elective Course) MTSS Task Force  

Student Study Teams EL Site Leads 

 
Strengthening MTSS and Universal Design for Learning Across All Levels 
 
Two district teams focus heavily on Principles One and Two of the CA EL Roadmap - student 
assets and meaningful access. The district Multi-Tiered System of Supports (MTSS) Team 
emphasizes social emotional learning, behavioral interventions, and tiered levels of academic 
support, including strong Tier 1 instruction for all learners. The English Learner Improvement Team 
analyzes district and site specific data, supports English learner site lead development, and 
promotes PLC collaboration and inquiry cycles centered around English learner instruction and 
problems of practice. Team initiatives remain in tight alignment with the goals of the EL Master 
Plan and LCAP priorities. Principals collaborate with teachers as well as site and district teams to 
coordinate efforts to assist English learner students. EL improvement efforts maintain a clear 
focus on quality ELD instruction, formative assessment practices, and dedicated time for PLC 
collaboration.  Site coordinators emphasize resources that ensure access to state assessments. 
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“LEAs should establish rigorous monitoring systems that include benchmarks for 
expected growth in acquiring academic content knowledge during the academic year 
and take appropriate steps to assist students who are not adequately progressing 
toward those goals.”                                                                     CDE Guidance Letter 2019 
 
OVERVIEW OF EL MONITORING and RECLASSIFICATION 
 
The Kerman Unified School District reclassification policy assists schools in determining when 
English learner (EL) students meet the qualifications to be reclassified as Fluent English Proficient 
(RFEP).  A consistent and comprehensive reclassification process is in place for this purpose which 

sets the stage for more intensive monitoring, especially for our English learners 
who are long term or at risk of becoming long term.  English learner monitoring 
within Kerman Unified is ongoing throughout the school year at the district, site 
and classroom level.  Reclassification rates, in combination with other state and 
local measures,  help us analyze program components critically and investigate 
gaps with increasing clarity and urgency.  
 

EL MONITORING  
 
At the start of each school year, teachers strive to know their learners well.  The district’s data 
systems support this process.  English Language Acquisition Status codes populate on class 
rosters. State assessment and local benchmark data (Reading, Math, Social Emotional Learning) 
are easily accessible through our district data systems - prebuilt and/or custom reports.  These 
reports also include English learner demographic data, years in program, and other essential 
information such as at-risk and LTEL status.  The reports remain live in the data system for 
continuous review. Growth across all three district benchmark windows is monitored closely.  
Progress monitoring assessments, reporting periods, parent conferences, emphasis on formative 
measures, ELD assessments, weekly PLCs, administrator walk throughs, collaboration with EL 
consultants, and principal data meetings are additional efforts to monitor progress 
and support English learner success. We continually strive to improve all efforts and 
raise student achievement. A closer look at the district’s reclassification process and 
individual student situations help us identify and inform areas to elevate and refine. 
 
The OPTEL for EL Monitoring and Reclassification 
 
The teacher evaluation component of the district’s reclassification process is an adapted version 
of the official Observation Protocol for Teacher of English Learners (OPTEL). This tool will become 
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more extensive and formalized through additional CDE guidance, training, and in-classroom 
support. The process is intended to accelerate English learner progress and support students 
along their journey to reclassification. Currently, students must demonstrate Bridging level 
performance for the Teacher Evaluation reclassification criterion.          (Source: CA ELD Standards) 

   
OUR RECLASSIFICATION PROCESS 
  
The reclassification evaluation process begins as new Summative ELPAC results become available 
every year.  English learners demonstrate progress throughout the school year and have multiple 
opportunities to meet reclassification criteria once they have reached Level 4 on the Summative 
ELPAC.  Continuous monitoring improves overall outcomes, impacts student achievement, and 
ensures not one student is missed.  Every student deserves an ongoing evaluation with actionable 
steps to reach their goals. By using online form submissions, the process remains live to promote 
more extensive monitoring until final evidence is reached prior to the administration of the 
Summative ELPAC. A thorough evaluation requires careful consideration and collaboration among 
team members.  Teachers and administrators follow specific steps outlined in the district’s 
Reclassification Process and Procedural Checklists.  
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Specific Criteria to Be Used for Making Reclassification Decisions 
KUSD approved reclassification criteria are reviewed by the District English Learner Advisory 
Committee (DELAC) and used to determine when an English learner has acquired English 
language skills comparable to English proficient peers to participate equally in the school’s regular 
instructional program, and therefore, should be reclassified as Fluent English Proficient (FEP).  
Decisions to reclassify English learners who meet the district requirements are based on the 
guidelines established by EC Section 313(f). Final documentation for reclassification is reviewed by 
the school site administrators and Educational Services Department. 

Reclassification cutpoints are designed to meet the full expectation of the state guidelines for the 
Comparison of Performance in Basic Skills. Determining the average range of 
scores/performance band of English proficient speakers by grade level for the selected 
assessments provides an equitable and attainable process for English learner candidates, 
particularly learners who have met the English language proficiency criterion. Calculations are 
generated annually for summative assessments.  Local assessment performance is determined 
annually or following selected benchmark windows if more detailed consideration is needed.  
 
Consideration for English Learners with Disabilities 
 
English learners with disabilities are to be provided the same opportunities to be reclassified to 
Fluent English Proficient as students without disabilities. During this process, the IEP team 
addresses the individual needs of each English learner, using multiple criteria in concert with the 
reclassification guidelines. Local IEP teams may determine appropriate measures of Performance 
in Basic Skills that would be equivalent to an English proficient peer with similar disabilities. IEP 
teams foster collaboration and support students in making progress toward meeting English 
Language Proficiency (ELP) assessment requirements. The CA Practitioners’ Guide for Educating 
English Learners with Disabilities identifies three pathways to EL reclassification. The Director of 
Pupil Personnel Services and the Coordinator of Ed Services monitor and support district 
procedures outlined in the guidelines for each pathway.  Additionally, the district reclassification 
form for students with an IEP supports learners who take the Alternate ELPAC. The form aligns 
closely with the EL Reclassification worksheet in the Special Education Information System (SEIS).  
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  KUSD English Learner Reclassification Guidelines 
 

Required Criteria  
California Ed. Code  

Section 313(f) 

 

Local Board-Approved Criteria  
Assessments (most recent upon initial review)  

must be consistent across grade levels. 

 

Assessment of  
English Language Proficiency  

-Summative ELPAC  
-Summative Alternate ELPAC  

 

  Grades K-12  
Summative ELPAC Overall Performance Level = 4  
Summative Alternate ELPAC Overall Performance Level = 3  

   Teacher Evaluation  
(including, but not limited 
to, a review of the student’s  
curriculum mastery)  

*Incurred deficits in motivation 
and academic success       
unrelated to ELP do not 
preclude a student from 
reclassification. 

   Grades K-12  
Teacher Evaluation of Student Performance = 
Bridging Level of English Language Proficiency  
 

When considering reclassification for dually identified 
students, evidence of progress toward IEP-based 
academic and ELD goals should be analyzed. 

 
 

Parental Opinion and  
Consultation 

 Parents or guardians are notified and encouraged to 
participate in the reclassification process. Parent input is 
recorded on the official reclassification form. 

  Comparison of Performance     
  in Basic Skills:  

-District Reading   
 Assessment(s) 
-ELA Common Assessment  
-SBAC ELA Summative  
Assessment  
*California Alternate  
Assessment (CAA) ELA 
 

 

  Grades K-12  
District Reading Assessment(s) =  
Average performance of English proficient students  
OR 
Grades 3-8 and 11 
SBAC ELA Summative =  
Average performance of English proficient students 

  OR 
Grades 9-11 
ELA Common Assessment =  
Average performance of English proficient students 

 

*The IEP team may use valid and reliable assessments that are designed to compare the 
basic skills of English learners with disabilities to English proficient peers with similar 
disabilities to determine whether the English learner has sufficiently mastered the basic skills 
for reclassification. Progress on ELA-related goals and objectives may be reviewed to assist 
the team with measurement of progress towards English language proficiency where district 
benchmarks may not be a true reflection of the skillset of a student with a disability. Annual 
IEP data from standardized and non-standardized assessments may also be considered.  



 

RFEP FOLLOW-UP PROCEDURES 
 
Monitoring the performance of English learner students who have been 
reclassified to Fluent English Proficient (RFEP) is an important part of the 
district’s evaluation process to determine the effectiveness of the English 
learner program. RFEP monitoring procedures include individual student 
monitoring at the site level along with annual form submission.  
 
Knowing our students:  
Each reclassified student is monitored for a minimum of four years.  At the start of the year, 
teachers use the RFEP codes provided on their rosters to quickly identify and monitor students on 
a routine basis. RFEP monitoring reports within the district data system provide access to state 
and local benchmark assessment results to help inform instructional needs.  This data along with 
classroom assessments are emphasized for continuous monitoring of student progress.  Teachers 
are expected to provide meaningful, ongoing monitoring through in-the-moment formative 
assessment.    
 
Documenting supports:  
Annually, the Coordinator of Educational Services updates the monitoring form and supporting 
documents, facilitates the district procedures, and provides assistance to sites as needed. Using 
the district’s data system, student data from semester one is pulled to identify students as “on 
track” or “on watch.” Teachers and learning directors follow specific directions to accurately 
complete the online monitoring steps within the eduCLIMBER platform.  Reclassification forms 
serve an important purpose and are submitted at least once a year.  
 
Ensuring student progress:  
Student improvement requires making connections and finding ways to engage the students. 
Teachers focus on formative assessment practices and routine collaboration with fellow 
colleagues during grade level or subject area PLCs. Instructional shifts must be made to support 
students who are falling behind.  Site administrators and learning directors run reports of students 
failing classes and implement additional support measures throughout the school year.. Student 
and parent conferencing is heavily emphasized, and students may need additional strategies to 
support social emotional learning and re-engagement.  
 
Teachers in grades K-6 and learning directors in grades 7-12 complete the Follow-up Monitoring 
form as a reflection of the services and supports that have been or are continuing to be provided.  
These individuals, in collaboration with content area teachers, are key to ensuring a 
comprehensive review of performance in all subject areas. Teachers collaborate with principals 
and learning directors as needed in order to make program adjustments for students who do not 
demonstrate satisfactory progress.  These students remain on the target list for more intensive 
monitoring. RFEP monitoring forms are maintained in the student’s electronic EL folder. Additional 
data system features and enhancements are routinely considered to elevate and improve current 
resources and the district monitoring process.   
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EVALUATION OF ENGLISH LEARNER PROGRAM EFFECTIVENESS 
  
Kerman Unified School District leaders evaluate the effectiveness of the English Learner Program 
annually to determine improvements that must be made throughout the district.  Various reports 
are analyzed using resources provided by the State and within our district data systems.  The 
California School Dashboard is the accountability report that determines the effectiveness of the 
District’s English Learner program using calculations within the English Learner Progress Indicator.  
The district translates evaluation findings, including state and local measures, to district-wide and 
site level action plans, such as the LCAP.  These plans are designed to be responsive to particular 
programs or services that need to be modified or 
enhanced.  

District administrators collaborate routinely with site 
principals and district committees to analyze data and 
discuss program effectiveness, funding, and the 
development of site and district plans.  Additionally, 
district and site leadership conduct classroom visits to 
evaluate EL program implementation, services, and 
available support.  Routine, formative measures and 
teacher collaboration through professional learning 
communities are essential for informing daily 
instructional decision making and student success.  

Multiple data sources are collected and analyzed to determine the degree to which, within a 
reasonable amount of time: 

1) ​ English learners are achieving English language proficiency comparable  
to that of average English proficient students. 
 

2) ​ English learners are achieving academically comparable to students  
who entered the district’s school system already proficient in English. 
 

California School Dashboard Indicators  Test Results for California’s Assessments 

ELPAC results over time with domain analysis  K-6 Standards Based Report Cards 

Annual Reclassification Rate - CALPADS 
Reports 

7-12 Report Card Grades and Site Monitoring 
Procedures 

Reading, Math, and SEL Screeners (and other 
assessment and intervention platforms) 

District Data System Reports (Aeries, CERS, 
Renaissance DnA) 

State Seal of Biliteracy Graduation Rate - DataQuest 
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EL Watch Lists with ELPI Performance and 
LTEL/At-Risk data 

Site Surveys and the CA EL Roadmap Self 
Reflection Rubrics 

Classroom Formative Measures, including 
CAASPP and ELPAC interim assessments 

ELD Writing and Unit Assessments in 7-12 
Beginning, Middle, End of Year 

 
The State Seal of Biliteracy 
  
Another important program evaluation measure is the State Seal of Biliteracy.  The State Seal of 
Biliteracy (SSB) program became effective January 1, 2012.  It recognizes high school graduates 
who have attained a high level of proficiency in speaking, reading, and writing one or more 
languages in addition to English (California Education Code sections 51460–51464).  The State Seal 
of Biliteracy has been approved by the State Board of Education for inclusion into the 
College/Career Indicator (CCI). Kerman Unified strives to increase the number of recipients 
annually and the number of languages represented.  We embrace this opportunity to celebrate 
the accomplishments of our learners who have progressed academically and linguistically.  

Other purposes of the SSB are to encourage pupils to study languages, provide employers with a 
method to identify people with more advanced language and biliteracy skills, strengthen 
intergroup relationships, affirm the value of diversity, and honor the multiple cultures and 
languages of a community.  The Coordinator of Educational Services continues to work with site 
administrators and teachers to identify candidates, assess proficiency levels, review data, and 
honor recipients.  

Current efforts to expand participation include: 

●​ Continued training opportunities to increase awareness of new                               
requirements and extended offerings 

●​ Increased collaboration with site leaders to promote awareness 
among students, parents, and staff 

●​ Expanding assessments to provide additional ways for students to 
demonstrate their language capacities 

●​ Planning for elementary and middle school recognition pathways 
based on CDE Biliteracy Pathway Recognitions 

Program Expectations and Evaluation Process 

We know that becoming fully proficient in a new language is a five to seven year process, yet 
there are English learners in our district as well as throughout the state who have been enrolled in 
English learner programs for many more years. These students are identified as Long Term 
English Learners and At-Risk of Becoming English Learners. Annually, parents are notified of the 
learner characteristics (typologies) and how the district is addressing students’ unique needs. 
Long Term English Learner students drive our improvement initiatives; their needs are elevated 
throughout all professional development opportunities. The district’s LCAP priorities and the most 
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recent CDE English Learner Program Instrument inform improvement decisions. We remain 
focused on identifying and addressing the following essential questions: 
 
 
 
 
 
 
 
 

The CA Dashboard Academic and English Learner Progress indicators are main areas of focus.  
Analysis of RFEP performance and the annual reclassification rate are other key factors for 
evaluating program effectiveness. Starting with the whole picture and then scaling down is a 
primary function of the MTSS and EL improvement teams as well as an important component of 
our English Learner Program Evaluation process. In order to improve the system, we must see the 
system; this requires close analysis on teaching and learning and the impact of ELD in all classes.  
 

 
                                                                                                                                               Source: TCOE 
 

Our Commitment to Substantial Improvement begins with Reflection 
 
The majority of long term English learner students are in the secondary grades.  They tend to 
remain at certain levels of performance for extended periods of time. Mostly, and as the data 
reflect, they struggle with the reading and writing domains. To make a difference in their learning, 
we must focus on building relationships as Principle One of the EL Roadmap emphasizes and also 
ensure access to high quality instruction (Principle Two). The CA English Learner Roadmap 
Teacher Toolkits support evaluation and advancement within these areas. Multiple resources and 
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https://www.cde.ca.gov/ta/cr/progrinst202526.asp
https://californianstogether.org/english-learner-roadmap-toolkits/


 

professional learning opportunities, particularly self reflection tools, are available to help every site 
initiate more refined efforts that lead to English learner success. 
 
Reflection at the STUDENT level: 
 
Students maintain district or 
site data collection forms to 
more efficiently access and 
self-monitor their progress 
toward reclassification.  Using 
their student portals and an 
individualized  reclassification 
guide, students engage in 
reflective conversations with 
their teachers and set 
individual learning goals.  
 
Reflection at the TEACHER 
level: 
 
Self reflection is also key for collaborative teacher teams who must meet the needs of very 
diverse learners. Knowing our educators’ strengths and areas to develop in the classroom helps us 
ensure a targeted and effective professional learning plan is in place to support their growth.  
 

 
Source: EL Roadmap Admin Toolkit Vol II 
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https://californianstogether.org/resource/el-roadmap-admin-toolkit-vol-ii-creating-assets-student-responsive-schools/


 

Reflection at the Site Administrator level: 
 
“Administrators and school leaders do not need to know how to implement a toolkit of effective 
instructional strategies for English learners, but they DO need to recognize whether such 
instruction is occurring, to identify areas of strength and needed support, and to engage in 
informed dialogue with teachers about instruction.”  Source: EL Roadmap Admin Toolkit Vol III 
 
Site administrators ensure appropriate professional learning opportunities focused on the needs 
of English learner students are available to staff, collaborate routinely with EL and grade level 
leads, and access walk through forms and other reflection tools to ensure quality comprehensive 
ELD instruction is being provided to students on a daily basis.  

 
 

Reflection at the SITE and 
DISTRICT level: 
 
Annually, site administrators 
collaboratively complete the site 
English Learner Roadmap Survey 
to review with the Assistant 
Superintendent and Coordinator of 
Educational Services.  The 
electronic surveys are used to 
identify areas of growth, recognize 
problems of practice for EL 
improvement cycles, and inform 
areas of focus across the entire 
system.  
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https://californianstogether.org/resource/el-roadmap-admin-toolkit-vol-iii-ensuring-intellectual-quality-of-instruction/
https://docs.google.com/document/d/1QqI4fBQ2FYAs8uBH3mDx_wfO_yp6nnQNs1WORZmF5T4/edit?tab=t.0


 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
SPECIAL THANKS to our Governing Board, district cabinet leaders, the entire Educational Services 
department, and all KUSD staff and families for their support of the English learner program.  This 
document will continue to be updated and serve as a resource to improve communication and enhance the 
program. Together, we will strive to improve every component of our system in support of our English 
learner goals. Numerous professional learning opportunities, resources, and links from CDE, including EPiCC 
and MUSE grants, Californians Together Resources, and other agencies, as well as fellow coordinators and 
consultants throughout various county networks provided essential information for the expansion of our EL 
Master Plan. Carnival Slides provided access  to certain visuals. 
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	“The legal basis for requiring ELP testing is that all students have the right to an equal and appropriate education, and any English language limitations left unidentified and/or unaddressed could preclude a student from accessing that right.”   
	                                                                                  Source: ELPAC Information Guide 2021-22 
	Kerman Unified School District must properly identify and assess all students who have a primary language other than English.  Initial identification procedures, mandated by federal law, ensure that English learner services are provided to all qualifying students.  Required steps must be followed at the site and district levels while maintaining proper documentation. The Educational Services Department continually strives to improve English learner procedures through reflection and collaboration.  Site and district staff members work together to identify and place students in settings where they will thrive. 
	  
	The English learner identification process begins when a student enrolls in a  California public school for the first time.  During the registration process, parents or guardians complete the Home Language Survey (HLS) to determine the primary or native language of the entering student.  Site secretaries and counselors welcome and assist families with registration and completion of the HLS as needed. Interpreters on site or within the district may be contacted to support the families. Multiple translations of the Home Language Survey are available, including Spanish, Arabic, and Punjabi. Additional languages will be provided upon request by the school site.  The Home Language Survey has four questions that must be answered by the parent or guardian.  If the answer to any of the first three questions on the Home Language Survey contains a language other than English, the student will be referred for assessment of English language proficiency.  
	 

